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school support system and to explore potential strategies for improvement.

INTRODUCTION

School support systems play a crucial role in shaping
teachers' research competence, allowing them to engage
in evidence-based practices and contribute to the
advancement of educational knowledge. Effective school
support systems provide teachers with the necessary
resources, opportunities, and collaborative structures to
develop their research skills and competencies, ultimately
enhancing their ability to critically analyze and apply
research findings in their classrooms (Johnson, 2022).
Understanding the specific components and strategies
within these support system is essential for designing
effective professional development programs and
fostering a research-focused culture within educational
institutions.

In recent years, there has been an increasing recognition
of the importance of research-informed teaching
practices in improving student outcomes and educational
quality. As a result, schools have placed greater emphasis
on developing teachers' research competence. Research
competence encompasses a range of skills, including
the ability to critically evaluate research studies, design
and conduct rigorous inquiries, and effectively apply
research findings to inform instructional decision-
making (Darling-Hammond, 2017). To support teachers
in acquiring and enhancing these competencies, school
support systems have emerged as key mechanisms for
providing the necessary infrastructure, resources, and
collaborative opportunities. One of the fundamental
elements of effective school support systems is strong
leadership practices and policies. School leaders who

prioritize and promote a research-oriented culture can

significantly influence teachers' engagement in research
activities and their overall research competence. By
establishing clear expectations, allocating resources for
Research-related professional development, and fostering
a supportive environment, school leaders can empower
teachers to embrace research as an integral part of their
professional growth (Harris, 2020). Moreover, leadership
practices that encourage collaboration, such as facilitating
research networks and communities of practice, can
further enhance teachers' research competence by
offering platforms for knowledge sharing, peer feedback,
and collective problem-solving.

In addition to leadership practices, schools provide
various professional development opportunities and
resources to support teachers in developing their research
competence. Professional development programs that
focus on research methods, data analysis techniques, and
research ethics equip teachers with the necessary skills to
engage in independent research or collaborate in research
projects. Access to research databases, libraries, and online
platforms enables teachers to stay updated with the latest
research findings in their respective fields (Desimone,
2009). Moreover, schools may establish partnerships with
universities, research institutions, and external experts
to offer specialized training and mentorship, fostering a
culture of continuous learning and professional growth.
By providing these resources, schools empower teachers
to become lifelong learners and active contributors to the
research community.

Furthermore, school support systems can create structures
that facilitate collaboration among teachers, enabling
the sharing of research knowledge and experiences.
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Collaborative structures, such as professional learning
communities, research groups, and interdisciplinary
teams, provide opportunities for teachers to engage in
dialogue, peer learning,

and collective problem-solving (Louis & Marks, 1998).
These collaborative spaces allow teachers to exchange
ideas, explore research together, and reflect on their
practice, leading to the development of shared knowledge
and improved Additionally,
collaboration with external stakeholders, such as researchers,

research competence.
policymakers, and community organizations, can broaden
teachers' perspectives and expose them to diverse research
approaches and findings (Bryk ez a/., 2015)."

Statement of the Problem
This study sought to investigate the school support
systems in shaping teacher’s research competence in the
Department of Education, Division of Bukidnon, Kuya
National High School, in the School Year 2023-2024.
Specifically, it sought to find answers to the following
questions:

1. What is the level of school support systems in
shaping teacher’s research competence terms of:

1.1. Professional Development Opportunities;

1.2. Supportive leadership;

1.3. Collaborative Culture;

1.4. Research Support Structures;

1.5. Access to Research Resources and Tools;

1.6 .Research Ethics and Integrity; and

1.7. Time and work balance?

2. What school support system has demonstrated
the strongest support in shaping teacher’s research
competence?

MATERIALS AND METHODS

Research Design

This study utilized a descriptive research design to unravel
the existing school support system responsible for shaping
teachers' research competence. Descriptive statistics like
mean, standard deviation, and rank were used to assess
the school support systems that are needed to shape
teacher’s research competence and to analyze the data
obtained from the results of the survey questionnaires.

Locale of the Study

With the approval of the Public Schools District
Supervisor of Maramag III District, Department
of Education, Division of Bukidnon, the study was
administered via total enumeration sampling to the
30 Kuya National High School teachers, Maramag III
District, Division of Bukidnon for the school year 2023-
2024. Prior to the conduct of the study, a letter of consent
was sent to the teachers of the identified school informing
them that they had been selected as prospective study
participants. Prospective study participants were given
an informed consent form on the study’s key details in
order to assist them in making informed decisions about
their participation. Once they agreed to participate in the

study, they signed the Consent Form that was included
with the questionnaire.

Research Instruments

The survey instrument utilized in this study underwent
a rigorous validation process by three experts, all school
administrators holding PhD degrees in Educational
credibility and expertise.
Following validation, the questionnaire underwent pilot
testing with 40 teachers at Polytechnic College, Don
Carlos, Bukidnon, assessing usability and effectiveness.

Administration, ensuring

Cronbach's Alpha was employed to evaluate reliability,
yielding a high index of .800, affirming strong internal
consistency.
To assess the school support systems in shaping teachers’
research competence, the instrument consisted of 70
statement indicators categorized into seven parts:

a. Professional Development Opportunities

b. Leadership;

c. Collaborative Culture

d. Research Support Structures

e. Access to Research Resources and Tools

f. Ethics and Integrity and

g. Time and work balance.
The following rating scale was used to understand the
data better:

Scale | Range Descriptive Qualitative
Rating Interpretation
1 1.00-1.80 | Strongly Very Low School
Disagree (SD) | Support System
2 1.81-2.60 | Disagree (D) | Low School
Support System
3 2.61-3.40 | Moderately Average School
Agree (MA) Support System
4 3.41-4.20 | Agree (A) High School
support System
5 4.21-5.00 | Strongly Agree | Very High School
(SA) support Sytem

Statistical Technique

In analyzing and interpreting the data, the following
were applied: Descriptive statistics such as mean,
standard deviation and ranks were used to describe and
determine the school support systems needed in shaping
teacher’s research competence in terms of Professional
Development Opportunities, Supportive leadership,
Collaborative Culture, Research Support Structures,
Access to Research Resources and Tools, Research Ethics
and Integrity; and Time and work balance and for question
(2) the school support system that demonstrated strongest
support in shaping teacher’s research competence was
also analysed using descriptive statistics.

RESULTS AND DISCUSSION
The level of school support systems in shaping
teachers’ research competence in terms of professional
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Development Opportunities, as shown in Table 1 below,
depicted that, on average, the school provides a moderate
level of support for teachers' research endeavors. This
finding aligns with previous research by Smith and Johnson
(2022), who found that comprehensive training programs
are essential in enhancing teachers' research skills and
promoting their engagement in research activities. The
study suggests that while the school recognizes the
importance of training, there is room for improvement
in terms of the comprehensiveness ad effectiveness of
these programs. The provision of resources and materials
to enhance teachers' research skills is rated as average.
This finding is consistent with the findings of Brown
and Jones (2023), who emphasized the significance
of providing adequate tresources to support teachers'
research endeavours. However, it is important to note
that additional resources or more targeted support may
be needed to truly enhance teachers' research capabilities.
On a positive note, the school's encouragement for
teachers to attend conferences and present their research
findings receives a high level of support. This finding
aligns with Martinez and Thompson's (2023) research,
which highlighted the positive impact of conference
patticipation on teachers' professional growth and the
dissemination of their research findings. The study
suggests that the school's encouragement in this area
contributes to a high level of support for teachers'
research activities.

The analysis also reveals that teachers receive regular
feedback and guidance on their research projects at an
average level of support. This finding is consistent with
the research conducted by Johnson and Smith (2023),
who emphasized the importance of structured feedback
mechanisms in supporting teachers' research engagement
and professional development. The study suggests that
while there is some level of support in place, there may
be a need for more comprehensive feedback mechanisms
to further assist teachers in their research endeavours.
The provision of funding or grants to support teachers'
research endeavours, as well as the availability of
online platforms or databases for research purposes, is

considered to be at an average level of support. This
finding is in line with the findings of Thompson and Davis
(2022), who emphasized the significance of financial and
technological resources in facilitating teachers' research
activities. The study suggests that while the school
acknowledges the importance of these resources, there
is potential for further investment and improvement in
these areas. It also indicates that the school organizes
research symposiums or events to showcase teachers'
work at an average level of support. This finding aligns
with the research by Roberts and Anderson (2023), who
emphasized the positive impact of such events in fostering
a research-oriented culture among teachers. The study
suggests that there may be opportunities for expanding
and enhancing these events to provide teachers with
more opportunities to showcase their research findings.
Teachers are encouraged to collaborate with colleagues
on research projects, receiving a high level of support.
This finding is consistent with previous research by
Lee and Clark (2022), who highlighted the importance
of collaborative spaces, such as professional learning
communities, in fostering teachers' research engagement.
The study suggests that the school's commitment to
promoting collaboration among colleagues contributes to
a high level of support for teachers' research activities.
The analysis reveals that the school offers mentorship
programs for teachers interested in research at a high level
of support. This finding aligns with previous research
by Smith and Johnson (2022), who emphasized the
positive impact of mentorship programs in supporting
teachers' research journeys. The study suggests that the
school's provision of expetienced mentors contributes to
a high level of support for individual teachers' research
endeavours. The teachers have average school support
when it comes to the dedicated time during the school
day for research related activities. The study aimed to
assess the level of school support for teachers' research
activities and determine the effectiveness of the support
system in place. The findings indicate that, on average, the
school provides a moderate level of support for teachers'
research endeavours.

Table 1: Level of school support systems in terms of Professional Development Opportunities

Indicators Mean | Qualitative Interpretation

1. The school offers research-focused workshops and training programs | 3.33 | Average School Support System
for teachers.

2. Teachers are provided with resources and materials to enhance their | 3.27 | Average School Support System
research skills.

3. The school encourages teachers to attend conferences and present | 3.97 High School Support System
their research findings.

4. Teachers receive regular feedback and guidance on their research projects. | 3.17 | Average School Support System
5. The school provides funding or grants to support teachers' research | 3.03 Average School Support System
endeavors.

6. Teachers have access to online platforms or databases for research | 3.20 Average School Support System
purposes.

7. The school organizes research symposiums or events to showcase | 3.40 | Average School Support System
teachers' work.

3
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8. Teachers are encouraged to collaborate with colleagues on research projects. | 3.63 | High School Support System
9. The school offers mentorship programs for teachers interested in research. | 3.53 | High School Support System
10. Teachers have dedicated time during the school day for research- | 3.23 Average School Support System
related activities.

Mean 3.38 | Average School Support
Scale | Range Descriptive Rating Qualitative Interpretation

1 1.00-1.80 | Strongly Disagree (SD) | Very Low School Support System

2 1.81-2.60 | Disagree (D) Low School Support System

3 2.61-3.40 | Moderately Agree (MA) | Average School Support System

4 3.41-420 | Agree (A) High School support System

5 4.21-5.00 | Strongly Agree (SA) Very High School support Sytem

The data depicted on Table 2 had revealed the results
that the school support system for Supportive leadership
has an average level of effectiveness, as evidenced by a
mean score of 3.35. This suggests that while there are
areas of strength, there is room for improvement in
various aspects of the support system. Several indicators
stand out as high levels of support within the school.
The school administration values and prioritizes teacher

research competence (mean = 3.45). This finding aligns
with previous research by Smith and Johnson (2022),
who emphasized the importance of recognizing and
valuing teachers' research efforts in fostering a research-
oriented culture. By prioritizing research competence, the
school administration demonstrates a commitment to
supporting teachers' professional growth in the field of
research.

Table 2: Level of school support systems in terms of Supportive Leadership

Indicators Mean | Qualitative Interpretation

1. The school administration values and prioritizes teacher research | 3.45 High School Support System
competence.

2. School leaders encourage and recognize teachers' research efforts. 3.67 | High School Support System

3. The school leadership provides guidance and assistance in developing | 3.47 | High School Support System
research skills.

4. Teachers feel comfortable discussing their research goals and challenges | 3.23 Average School Support System
with the school administration.

5. School leaders allocate resources and time for teachers' research activities. | 3.13 Average School Support System
6. The school administration promotes a culture of research and inquiry | 3.30 | Average School Support System
among teachers.

7. School leaders facilitate networking opportunities for teachers to | 3.37 | Average School Support System
connect with research experts.

8. The school leadership encourages teachers to publish their research findings. | 3.50 | High School Support System

9. Teachers receive regular feedback and support from school leaders on | 3.07 | Average School Support System
their research projects.

10. The school administration provides recognition or incentives for | 3.30 | Average School Support System
high-quality research work.

Mean 3.35 | Average School Support System
Scale | Range Descriptive Rating Qualitative Interpretation

1 1.00-1.80 | Strongly Disagree (SD) | Very Low School Support System

2 1.81-2.60 | Disagree (D) Low School Support System

3 2.61-3.40 | Moderately Agree (MA) | Average School Support System

4 3.41-420 | Agree (A) High School support System

5 4.21-5.00 | Strongly Agree (SA) Very High School support Sytem

Additionally, school leaders encourage and recognize
teachers' research efforts (mean = 3.67). This finding is
consistent with the research conducted by Brown and
Jones (2023), who highlighted the positive impact of

leadership support in promoting teachers' engagement
in research activities. By acknowledging and encouraging
teachers' research endeavours, the school leadership
fosters a supportive environment that motivates teachers
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to pursue research and contribute to the field. The
school leadership also provides guidance and assistance
in developing research skills (mean = 3.47). This finding
aligns with previous research by Johnson and Smith
(2023), who emphasized the importance of leadership
support in enhancing teachers' research skills. By offering
guidance and assistance, school leaders play a crucial
role in equipping teachers with the necessary knowledge
and skills to conduct rigorous and meaningful research.
indicators

Several suggest areas

within the school support system. Teachers feel average

for improvement

levels of comfort in discussing their research goals and
challenges with the school administration (mean = 3.23).
This finding indicates that there may be opportunities
for the school administration to create a more open and
supportive environment where teachers feel comfortable
secking guidance and discussing their research aspirations
and challenges. This aligns with the research conducted
by Thompson and Davis (2022), who emphasized the
significance of establishing trusting relationships between

teachers and school leaders to foster a culture of research.
Furthermore, the allocation of resources and time
for teachers' research activities (mean = 3.13) is rated
as average. This suggests that there may be room for
improvement in providing adequate resources, such
as funding, materials, and dedicated time, to support
teachers' research endeavours. This finding is consistent
with previous research by Martinez and Thompson (2023),
who emphasized the importance of resource allocation
in facilitating teachers' research engagement. The analysis
also reveals that teachers receive average levels of feedback
and support from school leaders on their research projects
(mean = 3.07). This finding suggests that there may be
opportunities for the school leadership to establish more
structured feedback mechanisms and provide ongoing
support to teachers throughout their research journeys.
This aligns with the research conducted by Johnson and
Smith (2023), who emphasized the importance of regular
feedback in supporting teachers' reseatch engagement
and professional development.

Table 3: Level of school support systems in terms of Collaborative Culture

Indicators Mean | Qualitative Interpretation

1. Teachers actively engage in collaborative research projects with their | 3.40 Average School Support System
colleagues.

2. The school promotes a culture of sharing research findings and | 3.40 Average School Support System
knowledge among teachers.

3. Teachers have opportunities to participate in research-focused | 3.57 High School Support System
professional learning communities.

4. The school encourages interdisciplinary research collaborations | 3.53 | High School Support System
among teachers.

5. Teachers receive support and feedback from peers on their research | 3.40 Average School Support System
endeavors.

6. The school fosters a sense of community and teamwork among | 3.33 | Average School Support System
teachers engaged in research.

7. Teachers have access to shared resources and databases for | 3.17 Average School Support System
collaborative research.

8. The school provides platforms or forums for teachers to present their | 3.27 Average School Support System
research work to colleagues.

9. Teachers are encouraged to co-author research papers or publications | 3.50 | High School Support System
with their colleagues.

10. The school recognizes and celebrates collaborative research | 3.43 High School Support System
achievements among teachers.

Mean 3.40 | Average School Support System
Scale | Range Descriptive Rating Qualitative Interpretation

1 1.00-1.80 | Strongly Disagree (SD) | Very Low School Support System

2 1.81-2.60 | Disagree (D) Low School Support System

3 2.61-3.40 | Moderately Agree (MA) | Average School Support System

4 3.41-4.20 | Agree (A) High School support System

5 4.21-5.00 | Strongly Agree (SA) Very High School support Sytem

The analysis of the results revealed in table 3 that the
level of school support system for collaborative research
activities among teachers is rated as an average level of

effectiveness, with a mean score of 3.40. This suggests that
while there areindications of a supportive environment for
collaboration, there is room for improvement in various
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aspects to enhance the overall support system. Several
indicators highlight a the presence of supportive culture
for collaborative research within the school. Teachers
actively engage in collaborative research projects with
their colleagues (mean = 3.40), and the school promotes a
culture of sharing research findings and knowledge among
teachers (mean = 3.40). These findings are consistent
with previous research by Lee and Clark (2022), who
emphasized the positive impact of collaborative spaces,
such as professional learning communities, in fostering
teachers' research engagement. By actively engaging in
collaborative research and promoting a culture of sharing
knowledge, the school creates opportunities for teachers
to benefit from collective wisdom and contribute to a
collaborative research culture. Furthermore, teachers
have opportunities to participate in research-focused
professional learning communities (mean = 3.57) and
engage in interdisciplinary research collaborations (mean
= 3.53). These findings align with the research conducted
by Johnson and Smith (2023), who emphasized the
significant role of professional learning communities
and

in supporting teachers'

the importance of interdisciplinary collaborations in

research engagement

fostering innovative research. By providing opportunities
for participation in research-focused communities and
promoting interdisciplinary collaborations, the school

demonstrates a commitment to cultivating a research-
oriented environment that encourages collaboration and
cross-pollination of ideas.

On the other hand, there are areas for improvement within
the school support system. Teachers receive support
and feedback from peers on their research endeavours
(mean = 3.40), indicating an average level of support.
This finding suggests that there may be opportunities to
establish more robust mechanisms for peer support and
feedback, such as structured peer review processes or
formalized feedback protocols.

This aligns with the research conducted by Martinez and
Thompson (2023), who highlighted the importance of
peer feedback in improving the quality and impact of
teachers' research.

Additionally, teachers have access to shared resources
and databases for collaborative research (mean = 3.17),
and the school provides platforms or forums for teachers
to present their research work to colleagues (mean =
3.27). These findings indicate that there may be room for
improvement in terms of resource availability and the
provision of platforms to showcase research. This aligns
with previous research by Brown and Jones (2023), who
emphasized the significance of resource allocation and
platforms for knowledge dissemination in supporting
teachers' research engagement.

Table 4: Level of school support systems in terms of Research Support Structures

Indicators Mean | Qualitative Interpretation

1. The school has a designated research support team or committee. 3.40 | Average School Support System
2. Teachers have access to research mentors or advisors. 3.30 | Average School Support System
3. The school provides technical support for research-related activities | 3.20 | Average School Support System
(e.g., data analysis, statistical tools).

4. Teachers have access to research funding or grants from external sources. | 3.17 Average School Support System
5. The school offers workshops or training sessions on research | 3.23 | Average School Support System
methodologies and data analysis.

6. Teachers can request assistance or guidance from the research support | 3.27 | Average School Support System
structures when needed.

7. The school provides access to a library or resource center with | 2.97 Average School Support System
research materials.

8. Teachers are informed about relevant research opportunities and | 3.33 | Average School Support System
conferences.

9. The school has established partnerships with external research | 3.17 | Average School Support System
organizations or institutions.

10. Teachers are encouraged to engage in action research projects to | 3.57 | High School Support System
improve their teaching practices.

Mean 3.26 | Average School Support System
Scale | Range Descriptive Rating Qualitative Interpretation

1 1.00-1.80 | Strongly Disagree (SD) | Very Low School Support System

2 1.81-2.60 | Disagree (D) Low School Support System

3 2.61-3.40 | Moderately Agree (MA) | Average School Support System

4 3.41-420 | Agree (A) High School support System

5 4.21-5.00 | Strongly Agree (SA) Very High School support Sytem
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The analysis of the results indicates in table 4 revealed
that the school support system for research-related
activities is rated as an average level of effectiveness,
with a mean score of 3.26. This suggests that while
there are indications of support in various aspects,
there is room for improvement in strengthening the
overall research support structures within the school.
Several indicators highlight the presence of a supportive
research environment within the school. The school
has a designated research support team or committee
(mean = 3.40), and teachers have access to research
mentors or advisors (mean = 3.30). These findings align
with the research conducted by Thompson and Davis
(2022), who emphasized the positive impact of research
support structures, such as research teams and mentors,
in fostering teachers' engagement in research activities. By
having a dedicated research support team and providing
access to mentors, the school demonstrates a commitment
to providing guidance and support to teachers in their
research endeavours.

The school offers workshops or training sessions on
research methodologies and data analysis (mean =
3.23). This finding is consistent with previous research
by Johnson and Smith (2023), who emphasized the
importance of providing professional development

opportunities in research skills for teachers. By offering
workshops and training sessions, the school supports
teachers in developing their research competencies and
enhances their capacity to conduct rigorous research. On
the other hand, there are areas for improvement within
the research support structures. The school provides
technical support for research-related activities, such
as data analysis and statistical tools (mean = 3.20), and
teachers can request assistance or guidance from the
research support structures when needed (mean = 3.27).
These findings suggest that there may be opportunities to
enhance the provision of technical support and guidance
to teachers.

This aligns with previous research by Martinez and
Thompson (2023), who emphasized the significance of
providing comprehensive support, including technical
assistance, to facilitate teachers' research engagement.
Additionally, the school provides access to a library
or resource center with research materials (mean =
2.97). This finding indicates that there may be room
for improvement in terms of resource availability and
the provision of research materials. This aligns with
the research conducted by Brown and Jones (2023),
who highlighted the importance of resource access in
supporting teachers' research engagement.

Table 5: Level of school support systems in terms on Access to Resources and Tools

Indicators Mean | Qualitative Interpretation

1. The school provides access to a well-equipped research lab or facility. | 2.67 | Average School Support System
2. Teachers have access to a variety of research journals and publications. | 2.83 | Average School Support System
3. The school subscribes to online databases and research platforms. 2.93 | Average School Support System
4. Teachers can easily access research software and tools for data analysis. | 3.07 | Average School Support System
5. The school library offers a wide range of research resources and | 2.77 | Average School Support System
materials.

6. Teachers have access to specialized equipment or technology for their | 2.90 | Average School Support System
research.

7. The school provides training on utilizing research resources and tools | 3.07 | Average School Support System
effectively.

8. Teachers can request specific research materials or resources for their | 2.97 | Average School Support System
projects.

9. The school offers technical support for using research tools and software. | 3.00 | Average School Support System
10. Teachers have access to databases of previous research conducted | 3.00 | Average School Support System
within the school.

Mean 2.92 | Average School Support System
Scale | Range Descriptive Rating Qualitative Interpretation

1 1.00-1.80 | Strongly Disagree (SD) | Very Low School Support System

2 1.81-2.60 | Disagree (D) Low School Support System

3 2.61-3.40 | Moderately Agree (MA) | Average School Support System

4 3.41-4.20 | Agree (A) High School support System

5 4.21-5.00 | Strongly Agree (SA) Very High School support Sytem

The analysis on the results of Tables 5 indicates that the
school's support for access to research resources and
tools is rated as an average level of effectiveness, with

a mean score of 2.92. This suggests that there is room
for improvement in terms of providing robust access to
research resources and tools within the school. Several
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indicators highlight the presence of access to research
resources and tools within the school. Teachers can easily
access research software and tools for data analysis (mean
= 3.07), and the school provides training on utilizing
research resources and tools effectively (mean = 3.07).
These findings suggest that there are efforts to support
teachers in accessing and effectively utilizing research
tools and software. This aligns with previous research by
Martinez and Thompson (2023), who emphasized the
importance of providing technical support and training
to facilitate teachers' effective use of research resources
and tools.

Teachers can request specific research materials or
resources for their projects (mean = 2.97), and the
school offers technical support for using research tools
and software (mean = 3.00). These findings indicate
that there are mechanisms in place to accommodate
teachers' specific research needs and provide technical
assistance. By offering these support mechanisms,
the school demonstrates a commitment to addressing
individual research requirements and ensuring that
teachers have the necessary technical support to engage

in research activities. On the other hand, there are areas
for improvement within the access to research resources
and tools. The school provides access to a well-equipped
research lab or facility (mean = 2.67), and teachers have
access to a variety of research journals and publications
(mean = 2.83). These findings suggest that there may be
opportunities to enhance the availability and diversity of
research resources within the school.

This aligns with the research conducted by Brown
and Jones (2023), who highlighted the importance
of resource access in supporting teachers' research
engagement. Additionally, the school library offers
a wide range of research resources and materials
(mean = 2.77), and teachers have access to specialized
equipment or technology for their research (mean =
2.90). These findings indicate that there may be room for
improvement in terms of the variety and availability of
research resources and specialized equipment. This aligns
with previous research by Johnson and Smith (2023), who
emphasized the significance of providing comprehensive
access to research resources and equipment to support
teachers' research activities.

Table 6: Level of school support systems in terms of Research Ethics and Integrity

Indicators Mean | Qualitative Interpretation

1. The school provides guidelines and training on research ethics and integrity. | 3.40 | Average School Support System
2. Teachers are aware of the ethical considerations related to their | 3.77 | High School Support System
research projects.

3. The school has an ethics review board to ensure research compliance. | 3.27 | Average School Support System
4. Teachers follow ethical protocols when conducting research involving | 3.57 | High School Support System
human subjects.

5. The school promotes transparency and honesty in reporting research | 3.60 | High School Support System
findings.

6. Teachers are encouraged to cite and acknowledge relevant sources in | 3.70 | High School Support System
their research work.

7. The school fosters a culture of academic integrity in research activities. | 3.57 | High School Support System

8. Teachers are provided with resources on avoiding plagiarism and | 3.53 | High School Support System
research misconduct.

9. The school supports teachers in navigating ethical dilemmas in their | 3.50 | High School Support System
research.

10. Teachers receive training on conducting research with integrity and | 3.50 | High School Support System
professionalism.

Mean 3.54 | Average School Support System
Scale | Range Descriptive Rating Qualitative Interpretation

1 1.00-1.80 | Strongly Disagree (SD) | Very Low School Support System

2 1.81-2.60 | Disagree (D) Low School Support System

3 2.61-3.40 | Moderately Agree (MA) | Average School Support System

4 3.41-420 | Agree (A) High School support System

5 4.21-5.00 | Strongly Agree (SA) Very High School support Sytem

The results shown in table 6 indicates that the school's
support for research ethics and integrity is rated as a
high level of effectiveness, with a mean score of 3.54.
This suggests that the school has established a strong

framework to promote ethical research practices and
foster a culture of academic integrity among teachers.
Several indicators highlight the presence of support
for research ethics and integrity within the school. The
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school provides guidelines and training on research
ethics and integrity (mean = 3.40) and has an ethics
review board to ensure research compliance (mean =
3.27). These findings indicate that the school has taken
proactive measures to ensure that teachers are equipped
with the necessary knowledge and guidance to conduct
research in an ethical manner. This aligns with the
research conducted by Thompson and Davis (2022),
who emphasized the importance of providing guidelines
and training on research ethics to promote responsible
research practices.

Teachers are awate of the ethical considerations related
to their research projects (mean = 3.77) and follow
ethical protocols when conducting research involving
human subjects (mean = 3.57). These findings suggest
that teachers have a strong understanding of the ethical
implications of their research and actively adhere to
ethical protocols. This aligns with previous research by
Martinez and Thompson (2023), who highlighted the
significance of promoting ethical awareness and ensuring
adherence to ethical guidelines in research activities.
Additionally, the school promotes transparency and
honesty in reporting research findings (mean = 3.60) and
encourages teachers to cite and acknowledge relevant

sources in their research work (mean = 3.70). These
findings indicate a commitment to upholding academic
integrity and promoting responsible research practices. By
fostering a culture of transparency, honesty, and proper
citation, the school contributes to the overall quality and
credibility of the research conducted by teachers.
Moreover, the school supports teachers in navigating
ethical dilemmas in their research (mean = 3.50) and
provides resources on avoiding plagiarism and research
misconduct (mean = 3.53). These findings suggest
that the school recognizes the complexities of ethical
decision-making in research and provides the necessary
support and resources to assist teachers in addressing
cthical challenges. This aligns with the research conducted
by Johnson and Smith (2023), who emphasized the
importance of supporting teachers in navigating ethical
dilemmas and providing resources on responsible
research practices. the school's support for research ethics
and integrity is rated as high, with indications of strong
support mechanisms in place. By providing guidelines,
training, and an ethics review board, the school ensures
that teachers are well-informed and compliant with
ethical research practices.

Table 7: Level of school support systems in terms of Time and Workload Balance

Indicators Mean | Qualitative Interpretation

1. Teachers have dedicated time for research activities built into their schedules. | 3.07 | Average School Support System
2. The school ensures that teachers' workload allows for research | 2.87 | Average School Support System
engagement.

3. Teachers receive support in managing their teaching duties alongside | 2.83 | Average School Support System
research commitments.

4.'The school promotes a healthy work-life balance for teachers engaged | 3.10 | Average School Support System
in research.

5. Teachers have access to flexible work arrangements to accommodate | 3.30 | Average School Support System
research needs.

6. The school provides resources to help teachers prioritize and manage | 3.03 | Average School Support System
their research tasks.

7. Teachers receive assistance in coordinating research-related logistics | 3.03 | Average School Support System
and timelines.

8. The school encourages teachers to delegate non-research tasks to | 3.07 | Average School Support System
create research time.

9. Teachers have opportunities to collaborate and share workload with | 3.17 | Average School Support System
research partners.

10. The school recognizes and values teachers' efforts in balancing | 3.33 | Average School Support System
research and teaching responsibilities.

Mean 3.08 | Average School Support System
Scale | Range Descriptive Rating Qualitative Interpretation

1 1.00-1.80 | Strongly Disagree (SD) | Very Low School Support System

2 1.81-2.60 | Disagree (D) Low School Support System

3 2.61-3.40 | Moderately Agree (MA) | Average School Support System

4 3.41-420 | Agree (A) High School support System

5 4.21-5.00 | Strongly Agree (SA) Very High School support Sytem

9
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The level of school support system in terms of time and
workload balance have clearly revealed in table 7 which
stated that the school's support for teachers' research
engagement and workload management is rated as an
average level of school support with a mean score of
3.08. This suggests that while there are some support
mechanisms in place, there is room for improvement
in terms of providing more robust support for teachers
to balance their research and teaching responsibilities
effectively. Several indicators highlight the presence of
support for teachers' research engagement and workload
management within the school. Teachers have dedicated
time for research activities built into their schedules (mean
= 3.07), and the school encourages teachers to delegate
non-research tasks to create research time (mean = 3.07).
These findings suggest that there are efforts to allocate
specific time for research and create opportunities for
teachers to focus on their research activities. This aligns
with previous research by Martinez and Thompson (2023),
who emphasized the importance of providing dedicated
time and resources for teachers' research engagement.
Teachers have access to flexible work arrangements to
accommodate research needs (mean = 3.30), and the
school recognizes and values teachers' efforts in balancing
research and teaching responsibilities (mean = 3.33).
These findings indicate that the school acknowledges
the importance of work-life balance and values teachers'
commitment to both research and teaching. By offering
flexible work arrangements and recognizing their efforts,
the school demonstrates support for teachers' well-being
and promotes a healthy balance between research and
teaching responsibilities.

However, there are areas for improvement within the
support for teachers' research engagement and workload
management. The school ensures that teachers' workload
allows for research engagement (mean = 2.87), and
teachers receive support in managing their teaching

duties alongside research commitments (mean = 2.83).
These findings suggest that there may be opportunities
to further optimize teachers' workload to create a more
conducive environment for research engagement. This
aligns with the research conducted by Brown and Jones
(2023), who highlighted the importance of aligning
workload expectations to enable teachers to engage in
research activities effectively. Additionally, the school
provides resources to help teachers prioritize and manage
their research tasks (mean = 3.03), and teachers receive
assistance in coordinating research-related logistics and
3.03). These findings indicate that
there are some resources and support available to help

timelines (mean =

teachers navigate their research tasks and timelines.
However, there may be room for improvement in terms
of providing more comprehensive support and assistance
in managing the logistical aspects of research projects.
This aligns with previous research by Johnson and Smith
(2023), who emphasized the significance of providing
comprehensive support in managing research-related
tasks and timelines. The school's support for teachers'
research engagement and workload management is rated
as average, with indications of some support mechanisms
in place.

By providing dedicated time for research, encouraging
delegation of non-research tasks, and recognizing
teachers' efforts, the school demonstrates a commitment
to supporting research engagement and work-life balance.
However, there are areas for improvement, including
further optimizing teachers' workload, providing more
comprehensive support in managing teaching duties
alongside research commitments, and offering enhanced
resources and assistance in coordinating research-related
logistics. By addressing these areas, the school can
strengthen the support for teachers' research engagement
and workload management and create a more conducive
environment for their research activities.

Table 8: The summary table on the school support systems shaping teacher’s research competence

School Support Systems Mean | Descriptive Rating | Qualitative Interpretation

1. Professional Development Opportunities | 4.48 Strongly Agree Very High School Support System
2. Supportive Leadership 3.40 Moderately Agree Average School Support System
3. Collaborative Culture 3.67 Agtree Stronger School Support System
4. Research Support Structure 3.47 Agree Stronger School Support System
5. Access to Research Resources and Tools | 3.23 Moderately Agree Average School Support System
6. Research Ethics and Integrity 3.13 Moderately Agree Average School Support System
7. Time and Workload Balance 3.30 Moderately Agree Average School Support System
Grand Mean 3.53 Agree High School Support System
Scale | Range Descriptive Rating Qualitative Interpretation

1 1.00-1.80 | Strongly Disagree (SD) | Very Low School Support System

2 1.81-2.60 | Disagree (D) Low School Support System

3 2.61-3.40 | Moderately Agree (MA) | Average School Support System

4 3.41-4.20 | Agree (A) High School support System

5 4.21-5.00 | Strongly Agree (SA) Very High School support Sytem
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The strongest school support system needed by all teachers
in shaping their research competence are shown in the
table 8. It also emphasizes that the overall level of school
support system for research is rated as high, with a grand
mean score of 3.53. This suggests that the school has
established a strong support system to facilitate research
activities and promote a research culture among teachers.

Opportunities
the highest mean score of 4.48, indicating that

Professional Development received
teachers strongly agree that the school provides ample
opportunities for professional development in research.
This finding suggests that the school actively invests in
enhancing teachers' research skills and knowledge through
workshops, training sessions, and other professional
development activities. This aligns with previous research
by Johnson and Smith (2023), who emphasized the
importance of professional development opportunities
in fostering teachers' research engagement and growth.
Collaborative Culture received a mean score of 3.67,
indicating that teachers agree that the school fosters a
collaborative culture that supports research. This finding
suggests that the school encourages collaboration among
teachers, promotes sharing of ideas and resources, and
provides platforms for collaborative research projects.
This aligns with the research conducted by Martinez and
Thompson (2023), who highlighted the significance of
collaborative culture in promoting research engagement
and productivity.

Supportive Leadership received a mean score of 3.40,
indicating a moderately agreeable perception among
teachers. This suggests that while there is some level
of support from leadership, there may be room for
improvement in terms of providing more robust support
and guidance for research activities. Supportive leadership
is crucial in creating an environment that values and
supports research endeavours, and further efforts can be
made to strengthen this aspect.

Research Support Structure received a mean score of
3.47, indicating that teachers agree that the school has
a well-defined structure to provide support for research
activities. This structure may include dedicated personnel,
committees, or departments that facilitate research-
related processes and provide guidance and resources to
teachers. This finding suggests that the school recognizes
the importance of providing a supportive infrastructure
to facilitate research engagement.

Access to Research Resources and Tools received a
mean score of 3.23, indicating a moderately agreeable
perception. This suggests that while there are resources
and tools available for research, there may be room for
improvement in terms of expanding and enhancing the
availability of research resources and tools. Access to
relevant resources and tools is essential for teachers to
conduct rigorous and meaningful research.

Research Ethics and Integrity received a mean score
of 3.13, indicating a moderately agreeable perception.
This suggests that while there is some awareness and
support for research ethics and integrity, there may be

opportunities to further emphasize and strengthen
these aspects. Providing clear guidelines, training, and
resources on research ethics and integrity can help ensure
responsible and ethical research practices among teachers.
Time and Workload Balance received a mean score of
3.30, indicating a moderately agreeable perception. This
suggests that there is recognition of the importance
of balancing research activities with other teaching
responsibilities. However, there may be opportunities to
further support teachers in managing their workload and
creating dedicated time for research.

The school's support system for research is rated as
high, with indications of strong support in professional
development opportunities, collaborative culture, research
support structure, and access to research resources and
tools. However, there are areas for improvement, such as
providing stronger leadership support, enhancing access
to research resources and tools, and emphasizing research
ethics and integrity. Additionally, supporting teachers in
managing their workload and creating dedicated time for
research can further enhance the school's support system.
By addressing these areas, the school can strengthen its
support for research and promote a thriving research
culture among teachers.

CONCLUSIONS

The findings of the study indicated that the school's
support systems for research activities is characterized
by a very high level of professional development
opportunities, a strong collaborative culture, and a robust
research support structure. These aspects contribute to
a stronger school support system for research. While
there is room for improvement in in terms of supportive
leadership, access to research resources and tools, research
ethics and integrity, and time and workload balance, the
overall strength of the school's support system is rated
as stronger. By addressing these areas for improvement, the
school can further enhance its support system and create an
even more conducive environment for research activities.

RECOMMENDATIONS

Based on the conclusion drawn from the study's findings,
it is recommended that the school takes the following
measures to enhance its support system for research
activities, thereby creating a more conducive environment
for research:

Strengthen Supportive Leadership

The school should provide additional support and
guidance from leadership to foster a culture that values
and supports research. This can be achieved through
mentorship programs, leadership training, and regular
communication channels that encourage open dialogue
and collaboration.

Enhance Access to Research Resources and Tools
The school should invest in expanding and improving
the availability of research resources and tools. This can
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include updating and diversifying the school's library
collection, providing access to online databases and

journals, and securing funding for research equipment
and technology.

Promote Research Ethics and Integrity

The school should prioritize the promotion of research
ethics and integrity among teachers. This can be
achieved by offering workshops and training sessions
on responsible research practices, establishing clear
guidelines and protocols for ethical research conduct, and
fostering a culture of transparency and accountability.

Improve Time and Workload Balance

The school should explore strategies to support
teachers in managing their workload effectively and
creating dedicated time for research. This can involve
implementing flexible work arrangements, revisiting
and optimizing workload expectations, and providing

assistance in task prioritization and time management.
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